Gifted, More Able and Talented Pupils: 

Swindon guidance on identification March 2010
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	????????????????????????????????????????????????????

How many pupils are we supposed to identify for our register and the school census?

What’s the difference between gifted, more able and talented?

What if our register has few boys on it?

Is it enough just to use assessment data?

How are other schools identifying pupils?

How practical is it to ask pupils to nominate themselves as gifted?

How can we assess pupils as talented in every area?

Will a gifted pupil in our school be recognized as gifted if he/ she changes schools?


This document will help you to answer these questions. The document is also designed to support schools in using the Department for Children, Families and Schools (DCSF) and Swindon definitions of gifted, more able and talented pupils to aid identification of attainment (those already attaining standards higher than age related expectations) and those with the ability to achieve higher standards (recognizing the potential of under achievers). School leadership teams, gifted and talented lead teacher or co-ordinators may use this document to inform school practice and school self-evaluation. 

The document will provide discussion and training material for professional development sessions for staff, subject leaders, heads of department and governors. It has been written in conjunction with a group of lead teachers for gifted and talented pupils from Swindon primary, infant, junior and secondary schools.

Definitions:

1. Department for Children, Schools and Families: Children and young people with one or more abilities developed to a level significantly ahead of their year group or with the potential to develop those abilities. Gifted is in academic areas; talent in arts and physical areas.

Learners aged 11- 19 who meet the eligibility criteria for the top 5% nationally (http://ygt.dcsf.gov.uk/Content.aspx?contentld=312&contentType=3)

Learners aged 4 to 19 who are gifted and talented relative to their peers in their year group and school or college. 

2. Swindon Policy 2006: Pupils who have ability or abilities, including potential abilities, beyond that of the large majority of their peer group, and who consequently require a more challenging curriculum than that appropriate for the large majority.

Gifted is in academic areas; more able in leadership and social skills; talent in arts and physical areas.

Methods of identification: 

Data of standards from testing 

Rate of progress

Teacher assessment, Assessing Pupil Progress (APP), tracking data, work scrutiny

Through provision: 

‘Talented pupils don’t reveal their talents unless they have the opportunity to do so. For example, we’ll never know of children are talented in ceramics unless we give them some clay!’

Checklists of behaviours

Data on potential e.g. CATS

Parental nomination

Pupil – self and peer identification 

By experts and through community resources e.g. a local football coach or the Swindon music service

It is important that identification:

· Reflects ability, rather than achievement and therefore data on attainment is not the only method of identification
· Includes talent and social skills areas
· Does not duly disadvantage any group of learners, including those from lower socio-economic backgrounds, children in care, children with special educational needs and particular ethnic or gender groups.

Recognising high standards of attainment:

High standards of attainment are those above age related expectations.

In terms of National Curriculum levels these are:

Level 3+ at the end of key stage 1;

Level 5+ at the end of key stage 2;

Level 7+ at the end of key stage 3;

Attaining 3 or more GCSE’s at A or A* at the end of key stage 4

Tracking rates of progress

It is important to track the rates of progress of both individual pupils and groups of pupils. Tracking is key to identifying:

· Pupils and groups at risk of making insufficient progress across a key stage

· Pupils ands groups making better progress than expected, who may need to have targets and expectations reviewed

· The impact of intervention strategies

· Progress of cohorts and groups toward statutory targets

· The names for the school register and to inform the school census

It is recommended that tracking data be reviewed at least 3 times per year.


Recognising potential:
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Recognizing potential:

Referring to school data, such as the school census and the gifted and talented register may help to identify if there are any underachieving groups in your school. Is your register representative of the make up of your school population? For example, by gender, children in care, have English as an additional language, are from black or ethnic minority communities or who are entitled to free school meals. Underachievers may tend to:

· Have low self esteem

· Be confused about their development and about why they are behaving as they are

· Manipulate their environment to make them feel better

· Tend towards a superior attitude to those around them

· Find inadequacy in others, in things, in systems, to excuse their own behaviours

Questions to identify possible underachievement:

· What does the data indicate about the performance of gifted, more able and talented pupils - their attainment and progress overall; attainment and progress in different subjects or key stages; their motivation n& aspiration?

· Which groups of pupils does data analysis suggest may be at risk of underachievement?

· Are there any specific groups of pupils that are under-represented on the gifted and talented register?
· Are there any pupils who demonstrate some of the generic characteristics of being gifted, more able and talented  (listed below) who do not appear as higher attaining in the data?

	Case study 4: Highworth Warneford School

Tackling underachievement

Countering and monitoring underachievement amongst gifted and talented pupils is as large focus at Highworth Warneford School. In order to tackle the dip between Primary and Secondary school, our gifted and talented underachievers at the end of year 7 were identified so that we could not only track their progress, but understand the possible causes for this dip.  At the start of year 8 these pupils were gathered for pupil voice sessions in small groups where we discussed possible causes for their slowed rate of progress. Data is shared with pupils about their progress through our new tracker reports; a colour coded reporting system that helps to flag up specific areas of concern for pupils to target. These are then used at academic review day so that pupils can identify their weaknesses and set targets for improvement.

We also provide a mentoring system for our A/A* underachievers at GCSE. From May of year 10 onwards, all pupils predicted A/A* at GCSE who are working 2 or more grades below their predictors in three or more subjects are identified and issued with a staff learning mentor. Pupils are also identified through teacher nominations and some volunteer to join the scheme if they need help to deal with the pressures of such high predicators.  Mentors then employ a range of strategies: coaching, subject reports and assertive mentoring-each programme is tailored to the individual and their problems.  Our focus is very much on tracing the root causes of their underachievement. These are then shared with myself so that we have a bank of typical problems and helpful solutions. Parents are informed that their child has been selected for the scheme and the onus is very much on the pupils to come up with their own targets and resolutions. The scheme has been successful in helping us understand the nature of gifted and talented learners as they too have poor self confidence, can be disengaged and show poor organisational skills. We hope that the skills they learn through the scheme will help them in later life when confronted with pressure in further education and the work place.   




Generic characteristics: 2 possible lists

	A

· Be a good reader

· Be very articulate or verbally fluent for their age (in English and / or their home language

· Give quick verbal responses

· Have a wide general knowledge

· Learn quickly

· Be interested in topics maybe associated with older students

· Communicate well with adults; often better than their peers

· Have a range of interests, some of which are almost obsessions

· Show unusual and original responses to problem-solving activities

· Prefer verbal and / or practical to written activities

· Be logical

· Be self-taught in his / her own interest areas

· Have an ability to work things out mentally very quickly

· Easy access to a good memory 

· Be artistic or musical or excel at sport

· Have strong views and opinions

· Have a lively and original imagination / sense of humour

· Be very sensitive and aware

· Focus on their own interests rather than on what is being taught

· Be socially adept

· Appear arrogant or socially inept

· Be easily bored by what they perceive as routine tasks

· Show a strong sense of leadership; and/or not necessarily be well liked by others


	B

· Fluent in producing ideas

· Generate original ideas

· Elaborate on ideas

· Make unusual associations between remote ideas

· Flexible in thinking patterns
· Rearrange elements of thought
· Sense when a problem exists
· Act spontaneously
· Visualise mentally
· Sense inconsistencies
· Make guesses and hypothesise
· Take risks
· Redefine elements of the task
· Work with concentration
· Maintain autonomy of ideas


Examples of subject specific checklists can be found in appendix 1.


	Case study 6: Grange Infant School

Involving parents in recognizing and celebrating interests and talents

To discover what talents or interests our children have outside of school, we have introduced the use of a ‘Wow Box’ in Foundation Stage. The idea is that parents and their children will work together and write, draw or take a photograph of something that the child is proud of achieving or that they have taken part in. These are then popped into the box and are then shared with the class during the week. In this way the class teachers are aware of any outside interests or talents.


Appendix 1:  Subject specific checklists.

Based on guidance from the council for subject associations (CfSA).

Art craft and design:

· Think and express themselves in creative, original ways

· Have a strong desire to create in a visual form

· Push the boundaries of normal processes

· Show a passionate interest in the world of art, craft and design

· Use materials, tools and techniques skilfully and learn new approached easily

· Initiate ideas and define problems

· Critically evaluate visual work and other information

· Exploit the characteristics of material and processes

· Understand that ideas and meanings in their own and other’s work can be interpreted in different ways

Citizenship:

· An enthusiasm for acting for the good of their own community and others’; a positive mind set and a can do attitude

· An ability to work effectively within a group, perhaps as leaders, where the objective is to do with the good of the community

· An ability to learn about new issues and use that knowledge to construct persuasive arguments

· A knowledge of what is going on in the community and the wider world

Dance:

· Create, remember, refine and repeat a short dance with a clear sense of style and artistic intention

· Show an awareness of musical structure , rhythm, mood and phrasing and respond to the music when performing

· Choose and develop dance material imaginatively

· Identify strengths and weaknesses in their own and others’ work

· Suggest ways to improve and develop their performance and composition

· Describe, interpret and evaluate dance using a n appropriate vocabulary with an understanding of style

Design and Technology:

· Designs and making tasks that show exceptional capabilities

· Thoughtful, searching, challenging questions

· A capacity to analyse and evaluate problems and products

· Seeing possibilities and suggesting ideas that others have not considered

Drama:

· Pupils with high levels of personal, social and emotional intelligence who are talented in understanding human behaviour and how to lead and contribute to groups effectively

· Pupils who are gifted in literacy and the humanities who are interested in language, literature, cultural learning, philosophy and history as these often make up the content of drama

· Pupils who can use their voices and bodies convincingly and ‘naturally’ to convey a wide range of characters and emotions

· Talented writers with an interest in scripting dramas

· Pupils who are gifted users of IT and other technologies who may be designers, sound and lighting experts or can incorporate media into performances.
English:

· Reading before they started school and / or avid readers considered difficult for their age

· A mature understanding of texts and an ability to ask questions of them

· An inquisitiveness which leads to research into things that interest them

· Articulate, with a wide vocabulary

· A flair for language resulting in engaging and thought provoking writing

· Their own distinctive authorial voice – writing like a writer

· Writing at home for their own pleasure

· Brilliant ideas and terrible handwriting

· Excellent spelling with a wide vocabulary

·  Higher achievement than other [pupils of the same age

Geography:

· Acute observation, pertinent questions and a desire to make sense of the geography around them

· Skills in describing what they see and feel

· Detailed, accurate drawings and maps

· Exceptional spatial capabilities

· Skilled use and making of maps and interpreting photographs

History:

· Perform at advanced literacy levels of their age

· Show particular skill at inference and deduction

· Synthesize information well and draw inferences and conclusions fro ma range of sources of evidence

· Use subject- specific vocabulary confidently

· Establish, follow and contribute well to a line of enquiry both independently and in discussion, making relevant contributions and substantiating points with evidence

· Understand complex source materials and challenge content with growing independence

· Demonstrate extensive general knowledge, including a significant amount of historical knowledge which they can easily recall

· Develop with ease a chronological framework for existing and new knowledge

· Derive a strong sense of period from study

· Be intrigued by the similarities and differences between different people’s experiences of times and places and other features of the past

· Thrive on controversy, mystery and unpicking evidence

· Without prompting, refer to prior learning, spot irrelevance and anticipate future connections

ICT:

· Demonstrate ICT capability significantly above expectations for their age

· Learn and apply new ICT technologies quickly – for example, using shortcut keys for routine tasks effectively and appropriately; quickly applying techniques for integrating applications such as mail merge and databases

· Use initiative to exploit the potential of more advanced features of ICT tools- for example, applying frames to their own web designs

· Transfer and apply ICT skills and techniques confidently in new contexts

· Explore beyond the given breadth of an ICT topic – for example, decide independently to validate information from a web site

· Initiate ideas and solve problems, use ICT creatively and effectively, develop systems that meet personal needs and interests

Languages:

· Have a natural feel for language

· Pick up new language and structures quickly

· Have a strong desire to put language together themselves

· Show creativity and imagination when using language

· Make connections and classify words to help them learn more efficiently

· Have exceptional and sustained motivation for language learning

Mathematics:

· Are enthusiastic about and enjoy discussing mathematics, both abstract and concrete

· Show an ability to estimate and predict accurately

· Use sophisticated criteria for sorting and classification

· Apply the same useful approaches to problem solving across a range of context

· Show persistence and flexibility in their search for solutions

· Perceive the practical and everyday applications of mathematics

· Able to describe, explain and justify the methods they use

· Reason in a logical way and as a consequence develop chains of reasoning

· Generalise from a study of examples

· Leave out intermediate steps in a logical argument and think in abbreviated mathematical forms

· Remember generalise mathematical relationships, problem types, and ways of approaching problems and patterns of reasoning

Music:

· Be captivated by sound and engage fully with music

· Select an instrument and then be in willing to relinquish the instrument

· Find it difficult not to respond physically with music

· Memorise music quickly without any apparent effort, be able to repeat more complex rhythmical and melodic phrases given by the teacher and repeat melodies (some times after one hearing)

· Sing and play music with a natural awareness of the musical phrase – the music makes sense

· Demonstrate the ability to communicate through music, for example, to sing with musical expression and with confidence

· Show strong preferences, singles- mindedness and a sustained inner drive to make music

Physical education:

· Perform exceptionally well in one activity or to a good standard in many, show control and fluency, good spatial awareness and high levels of co-ordination and balance

· Naturally take on the role of leader in group and team activities but make decision based on collaboration and co-operation. Enable and empower other pupils.
· Show motivation, commitment, focus, and can work independently. Able to evaluate their own work effectively, can handle feedback in a constructive way and use it to improve their performance
· Transfer skills effectively across a range of activities, plan and use strategies in a number of activities, and identify strengths and weaknesses offering suggestions for improvement.
· Can perform skills in a creative, inventive and innovative way. They respond to stimulus in new ways and offer a range of productive and viable solutions to a problem. Confident in experimenting with acquiring skills and ideas through application, such as in a sequence in gymnastics.
PSHE:

· Have confidence in making choices and analysing what influences their decisions

· Understand and accommodate difference and change

· Recognize and manage their own emotions

· Communicate constructively in a variety of settings

· Develop an understanding of themselves, develop empathy and build and maintain good relationships

· Work effectively with others

Religious education

· Ask probing questions, for example, ‘why’ rather than ‘what’

· Analyse and speculate

· Reflect on meanings using symbol, simile or metaphor

· Show increasing sophistication in handling of religious questions

· User talking and thinking tasks beyond the age related expectations

· Make connections between their work in RE and other curriculum subjects, as well as learning beyond school

Science:

· Ask lots of questions about why things happen, how things work and what would happen if

· Ability to analyse data and spot patterns

· Meticulous at setting up and carrying out practical work

· Find links between different facts and concepts and begin to develop their own logical explanations for phenomena

· Are delighted by complex problems that require creative solutions

· Fascinated by abstract ideas

Appendix 2: Frequently asked questions on identification

Based on a paper from the National Strategies June 2008

What is the distinction between ‘ability’ and ‘attainment’?

Many learners have the ability or potential to perform at a high level in one or more areas but this is not reflected in the standards they attain – i.e. they may be underachieving for a variety of reasons. Such learners need a range of tailored provision to fulfil their potential. Schools should focus on identifying those who have ability, but may not yet demonstrate this through formal attainment measures. 

Should schools identify low attainers as gifted and talented?

Yes, where they have clear evidence to support such identification.

Are there gifted and talented learners in all schools?

Yes. Gifted and talented learners include those whose ability is developed to a level significantly ahead of their year group within the school or have the potential to develop such ability. The Children’s Plan includes a target of 100% of schools identifying their gifted an talented learners on the School Census returns by 2010. Completion of the school census is a statutory requirement. School Improvement Partners would need to be convinced that any school not formally identifying its gifted and talented population was still providing sufficient challenge, opportunity and support.

What are the expectations of special schools?

Special schools are encouraged to identify and provide appropriate challenge, opportunity and support for those learners who demonstrate a level of ability that would result in their inclusion in the gifted and talented population within a mainstream setting. Currently there is no opportunity for special schools to flag gifted and talented learners in the School Census.

Who should schools include in their gifted and talented populations?

· Some learners who are gifted and / or talented relative to their peers in their own year group and school

· A range of abilities including talent in the arts and sport

· Ability rather than attainment/ achievement, so that underachievers are amongst those identified

· Be broadly representative of the schools whole learner population by gender, ethnic and socio- economic background

Are schools expected to identify a fixed percentage of learners?

Not by central government. It is for each school to determine the size of its gifted and talented population.

So at transition points gifted and talented learners may drop out of the gifted and talented population?

Yes, this is possible; they may also be added in. Schools are urged to consider evidence of a learner’s abilities provided by a previous institution as part of their evidence base but they will need to be compared with other learners in the year group in the learner’s new school.

What does best practice in identification look like?

· Based on a mix of hard data from tests and assessments and softer evidence including staff recommendation, examples of work and contributions in lessons and beyond the classroom

· Is a continuous process rather than a one-off

· Is integrated with provision, with built-in opportunities to identify ability through structures learning opportunities

At what age is it appropriate to identify gifted and talented learners?

It is important to identify a learner’s abilities and talents at every stage in their development in order that provision is appropriately challenging for them. Even if early evidence of ability is largely precocity, it should be catered for. In the early years identification will consist of softer measures – for example, linked to children’s interests and enthusiasms. Identification will also be more provisional and fluid throughout the primary years, since it will need to reflect the differing and uneven rates at which children develop at this stage.

Should gifted and talented populations include those who display talent outside the school?

Yes. Many young people excel in sport or artistic pursuit out of school, for example. Schools may be able to reflect this in their identification strategies by asking learners and their parents/ carers to provide information about interests and activities beyond the school.

Should parents / carers be informed if a school identifies a child as gifted or talented?

Yes. As with all aspects of their development, children benefit from the involvement of parents / carers in support for their learning. Some parents / carers may need help with knowing how best to support their gifted and talented child. Schools will need to decide how best to ensure that there is a shared and clear understanding of what being gifted and talented means, and the support available both within and beyond the school.

Should learners stay on the school register once they have been identified?

That decision is up to each school. Some relative ability changes over time – one would expect younger learners in particular to move on and off the register. However, it is expected that the gifted and talented populations will become more stable in secondary schools. The key point is that the register is a marker for those needing extra challenge or support; if a learner no longer needs such provision there is no case to retain him / her on the register. Some school s have found it useful to identify and monitor a ‘shadow’ register, where there is some evidence of ability but insufficient to be on the official register. This device can be useful in ensuring that pupils who come off the register continue to be monitored and to access provision appropriate to their abilities. Processes such as these can be useful in supporting a continuous and fluid approach to identification.

What is the national register?

The National Register draws together the school census and key stage data, that allows the DCSF to identified the maintained sector population, throughout England, and to monitor progress. Once on the register a record of an individual will be maintained until they reach the age of 19. By analysing the composition of gifted and talented populations with reference to other data held on the National Pupil Database, the DCFS can provide information to inform identification, tracking and support for learners locally, regionally and nationally. 

Appendix 3: References and resources on identification

 ‘Identifying gifted and talented learners: getting started’ (revised May 2008) DCSF 00367-2008

‘Narrowing the Gaps: from data analysis to impact’

DCSF 00792-2009PDF-EN-01

‘Gifted and Talented Black pupils’ achievement: CPD module and briefing pack’

DCSF 00526-2009PCK-EN

‘Tracking the progress of gifted and talented pupils’

DCSF  00730-2009BKT-EN

E learning module ‘Identification’ www.nationalstrategies.standards.dcsf.gov.uk
Gifted and talented resources are available in the ‘inclusion’ section
The working party who compiled this guidance:

Angela Jensen: Swindon Schools and Learning Directorate

Mary Swaffield: Colebrook Junior School

Cara Galeo: Highworth Warneford School

Louise Seavill: Grange Infant School

Clothilde Cortez: Commonweal School

Case study 1: Commonweal School 


Identification in languages


We identify pupils as soon as possible in year 7 in the mixed ability teaching groups. We use a criteria form we designed ourselves and we discuss our nominations in faculty meetings. A department register is compiled on a shared area for every member of the languages team to access electronically. The register specified the language where a pupils is gifted and their area of expertise, for example, pronunciation or manipulation of grammar. We also add particular circumstances such as having a French or Spanish parent. Teachers use their knowledge of who has gift in languages or show potential and seek to ensure that the targets students set for themselves are ambitious.





Case study 2 Grange Infant School


Our register


We currently have 2 registers for our GTMA children. Our main register has all the children who have been identified on it, and it covers all areas of the curriculum, including leadership skills. Our second register is called the core register. This is a smaller register which has children on it who have been identified as gifted in two or more of the following areas of learning: reading, writing, phonics, maths and science. It is this register which is submitted for the school census.








Case study 3: Grange Infant School


Analysing representation on our register


For each year group we count the number of boys and girls on the register to see if there is any gender difference. We then total these up and work them out as a percentage of the school.


For EAL, Child Protection, LAC, FSM and BME we identify if there are any children on the GTMA register who would also be included in one of these groups. If there are any we list them with their year group and class and work out what percentage they are of the GTMA register. We also identify how many children we have in school, anyway, which would fit into one of these categories.


As a school we also looked at our local area and decided to record and analyse the representation, on the GTMA Register, of children who live in temporary accommodation, as we have housing close to school which provides accommodation for families in a vulnerable situation.








Case study 5 Colebrook Junior School


Celebrating achievements


We have an achievement display where pupils share photos or certificates from activities they enjoy out of school. Currently we have Tai Kwando, music and gymnastics represented but have had football, rugby, swimming and netball trophies, alongside a pupils cast as the voice of a character in a radio drama. In our weekly sharing assembly pupils are invited to bring medals, cups or certificates to explain their successes to the whole school. Photographs are taken of the pupils with their various awards.
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